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 Transformation of the education system in Malaysia is at its peak now. 
The wave of Industrial Revolution 4.0 (IR 4.0) at Malaysia is very rapid 
and education system need to be in top form to cope with its’ impact. 
Business Studies teachers must be furnished with the particular aptitudes 
so as to guarantee the smooth learning to produce working force who 
can be competent with the usage of technology in future. They need a 
high level of skills to carry out their daily tasks at school as their full 
utilisation is required to enhance the student development. Additionally, 
the challenging environment and changes adopted according to the IR 
4.0 calls for a sustained and robust business environment towards 
adapting to today’s shifting climate. 
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Introduction 

Education is the heart of a nation's development. Without a comprehensive and robust education system 
in line with the development of the times, the nation can be considered a failure in fulfilling its 
responsibilities to its people. Therefore, transformation in education must be implemented so that 
Malaysians can compete internationally. In an effort to transform the national education, it is undeniable 
that the role of a teacher is paramount; they are like diamonds that reflect glitter and shine concurrently. 

Transformation of the education system in Malaysia is at its peak now. With the introduction of the 
Industrial Revolution 4.0 (IR 4.0), the reformation is rapid and teachers are required to be the front 
liners in dealing with such massive transformation. Therefore, Business Subject teachers must be 
equipped with the specific skills in order to ensure the teaching and learning process is worthwhile. 
Current trend requires them to possess various industry-related skills in order to cope with the 
transformation and produce world-class working force. 

Types of Skill 

Teachers need to yield a high level of skills in order to carry out their daily tasks at school; the skills 
must be fully utilised towards enhancing their students’ development. Guthrie (2010) has stated that 
Technical and Vocational Education and Training (TVET) teachers are well-trained and skilled in their 
particular field of study. Therefore, these skills can be used in the teaching and learning process, 
whereby trained teachers will implement them to effectively carry out their teaching duties. Based on 
findings regarding teacher’s skills, nine components have been drawn as the main skills needed for 
Business Subject teachers in order for them to carry out their teaching and learning process effectively. 

 

Communicational Skill 

A good teacher should possess good communicational skills with their students to make the lessons 
interesting and worthwhile. Accordingly, communication skills can be defined as the process of 
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transmitting information between more than one person for better understanding (Saunders & Mills, 
1999). This is very important as it involves the transmission of information that can be interpreted in 
the event of a communication failure. In business, communication is vital as it involves many processes 
and transactions. As such, the skills in this particular context include listening and speaking, and reading 
and writing capabilities. A teacher must be proficient in all of these areas as those with a good grasp 
can make teaching and the facilitating processes easier to understand (Silver, 2014; Raman et al., 2015). 
In teaching Business Studies, effective communication skills are very important for a teacher in terms 
of the teaching process, classroom management, and interaction with students in the classroom. Teacher 
communication skills are similarly critical for them in delivering effective education to the students 
(McCarthy & Carter, 2001). 

In a study conducted by Ehindero and Ajibade (2000), effective teaching and facilitating the process 
renders teacher communication very important for bilateral learning. As communication is a process 
that requires one to practice sharing their views with others, teachers with good communication skills 
can ensure an effective student learning due to these skills are necessary to facilitate students' 
achievement. The effectiveness of teaching depends not on the technical aspects but also the way 
teachers use them when teaching students. They need to yield good communication in order to 
understand their students and avoid problems during the teaching and learning process (Loss, 2000). 
Therefore, teacher communication is very relevant in teaching this subject as the business world views 
communication as highly important. An effective communication can generate significant revenue 
streams for organisations and individuals, thereby teachers to be proficient in it in order to teach their 
students the effective ways for one to thrive in the business world. In contrast, a teacher's weakness in 
communicating effectively not only can cause the planned teaching and learning objectives to fail; it 
also causes their students to experience dissatisfaction, frustration, psychological stress, affected health, 
loneliness, loss of affection, and so on. Therefore, they must be wise in formulating the strategies so 
that the teacher-student communication can occur harmoniously, allowing them to help each other in a 
respectful manner; this way, no problems or conflicts will arise (Abdullah, Johari, Chuchu & Laji, 
2014). 

 

Pedagogical Skill 

Pedagogical skills are among the basic skills that a teacher needs in the teaching and learning process, 
whereby they are very important as they can determine the success or failure of the process. The term 
defines the ability of a teacher to ensure that the teaching process works smoothly (Brown & Lee, 1994), 
whereas a more accurate definition is the teaching skills used by a teacher to convey teaching and 
learning. Pedagogical skills refer to the teacher's skills and activities in teaching in order to enable the 
students to learn knowledge and skills related to the subject being taught. Understanding means 
associating learning with prior knowledge (Tharp et al., 2003). Therefore, helping the students to 
analyse the relationships can strengthen new knowledge intake and increase student engagement in the 
learning activities.  

The concept of teacher teaching describes teachers as the guides, coaches, and facilitators for the 
students (Cohen, 1993). They are considered the source of student reference when having troubles with 
learning. Therefore, teachers should have the ability to solve their students' problems by becoming more 
effective in pedagogy. Accordingly, some previous studies have shown that the most effective teaching 
approach is through a two-way engagement, which enables the students to gain exposure. Pedagogical 
competence includes the implementation process of education by using various strategies to optimally 
develop the potential of students, as the main goal of organizing educational activities (Fanny, 2015). 
Teo (2019) in his study stated that teacher’s pedagogical skill is very important in nurturing students’ 
belief in education. The student-centred approach differs from the traditional approach in which the 
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teacher is seen as a source of knowledge and the knowledge is passed down from the teacher to the 
student. 

 

Classroom Management Skill 

The classroom is a place for a teacher to play his responsibility, role and becoming a role model for the 
student. A teacher will be classified as non-performing if the trust is abandoned, regardless if they are 
the most committed person outside the classroom or school. In this regard, the classroom needs to be 
managed in the best and most conducive manner to ensure the teaching and facilitating processes can 
be effectively implemented and for the teachers to be regarded as excellent educators. Classroom 
management is a difficult skill to master despite many theories and techniques available, which have 
been studied by teachers at universities and teacher education institutes. If these skills can be mastered 
by them, the process of teaching and facilitating in the classroom will be a fun experience. Classrooms 
with well-behaved students make teaching one of the most wonderful jobs in the world as the teachers 
will experience new and different experiences every day (Salleh & Dali, 2009). 

Teachers constitute a key factor in ensuring improvements in student achievement in which various 
field studies have thus emphasised certain issues. They include improving the classroom performance 
(Akyüz, 2006) and the importance of teachers in maintaining the academic focus by reducing unwanted 
distraction and enhancing positive behaviours (Kunter, Baumert & Koller, 2007) between teacher’s 
experience and achievement (Akiba, Le Tendre & Scribner, 2007; Raman, Don & Kassim, 2014; 
Darling-Hammond, 1999; Gallagher, 2002; Tomlinson & Jarvis, 2014). Similar, teachers' need to adjust 
and control environmental variables in order to improve student achievement (Baker, Clark, Maier & 
Viger, 2008) is also underlined. Therefore, the aspects of teacher skills are heavily emphasised 
throughout this study. Moreover, classroom management is the foundation for effective teaching and 
learning processes; when it is viewed in a broader and holistic sense, every element of the classroom 
from lesson delivery to the classroom environment is deemed as crucial (Dibapile, 2012). According to 
the scholar, this includes organising classes regularly, creating expectations, and encouraging student 
collaborations in the learning activities. 

 

Evaluation and Assessment Skill 

Teacher assessment and assessment skills are another important aspect of teacher competence. The term 
“assessment” is derived from the Greek word "assidere", which means sit by (Adimin, 2011). 
Accordingly, Ghafar (2011) defines it as a process of measurement or evaluation process; it is a 
systematic process involving the collection, analysis, and translation of information about the level of 
student achievement with regard to the teaching objective. This process can help a teacher or 
administrator alike in making a holistic decision about the required actions for future improvements. 
Besides, Airasian (2004) further states that assessment is the collection, synthesis, and interpretation of 
information in which testing, measurement, and evaluation play a role in helping the teachers make 
learning decisions.  

Assessments include a variety of procedures used to obtain information about student learning (i.e. 
observation, performance or project evaluation, or paper and pencil tests) and the formation of 
considerations about learning progress (Linn & Miller, 2005). Therefore, teacher assessment skills for 
students are skills that they need to master in education. Those who are able to make good assessments 
will produce a generation of knowledgeable and thoughtful students. 
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Reflection Skill 

Reflection skills are a component of teacher competence in determining the success or failure of the 
teaching and learning process. A teacher’s ability to reflect shows their capacity in assessing their own 
proficiency to teach students. According to Newby, Stepich, Russell & Lehman (2006), the teaching 
process is a complex activity requiring the teachers to think or plan of what they will do. Therefore, 
good teachers can be more effective by reflecting on each lesson appropriately. This view underlines 
teacher reflection as promoting a critical approach to one's teaching, thus leading to better practice 
(Oser, 1992; Artzt and Armor-Thomas, 2001; Mayes, 2001; Swain, 1998).  

Reflection is often reported as a process of self-evaluation in which the teachers should be frequently 
involved in when interpreting and improving their professional practice (Husu, Toom, and Patrikainen, 
2006; Ling, Ghazali, & Raman, 2016). Danielson (1996) further refers it to an activity or process in 
which experience is remembered, considered, and evaluated, whereby it is usually related to a broader 
purpose. As such, it is a response to experience and involves the act of reflection and examination of 
experience as the basis for assessment and decision-making, as well as a source for planning and action. 
Through this experience, teachers will become more discerning and able to evaluate their successes and 
mistakes (Mirzaei, Phang & Kashefi, 2014). 

 

Innovation Skills 

Teachers need to be proficient in innovation and creative in the world of education. They need to be 
constantly developed their creative and innovation skills in the teaching and learning process in line 
with current requirements. Accordingly, teacher innovation contributes to student success in education 
based on the degree of their early literacy (Carron & Bordia, 1985; Kadir, 2011). For example, the 
formal education systems are teachers' discourses in educating their students towards mastering specific 
skills and bring about changes (White & Cranitch, 2010). Innovation is closely related to the idea or 
action of starting and creating something new and up to date. According to Kinicki and Williams (2003), 
it is a way of finding new means of producing novel products and services. According to the 4th edition 
of the House of Representatives (2009), innovation is something new, such as methods, systems, 
customs, and others. Meanwhile, it is defined by the Glossary of Educational Technology (1995) as a 
new idea, concept, or strategy that can enhance practice. Innovation is the first successful application 
of a product or process (Oldham & Cuming, 1996), while Miller (1971) describes it as an idea, practice, 
or object that someone considers as new. Similarly, Dowrick and Spencer (1994) explain that innovation 
is something that an individual considers as new and better than the old.  

  

Teachers play an important role in fostering students' creativity and innovation and their subsequent 
importance of using innovative teaching towards enhancing student creativity (Beghetto, 2005). 
Learning experiences that lead to creative products and creative processes can be shared by teachers 
who are ready to do so. Therefore, teachers need to be reminded that "creativity is not a mystery or 
something that is inaccessible" (Simmons &Thompson, 2008). In contrast, unprepared teachers may 
need additional training to explain the necessary items in order to apply innovative teaching, which can 
further lead to the cultivation of student creativity and innovation. 

 

Collaboration Skill 

The modern world of education requires the factors of cooperation or collaboration between various 
parties to cope with the ever-changing flow of change. Collaboration among teachers is one of the 
important factors that needs to be emphasised today. There are many reasons for this evolution; the fact 
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remains that teamwork is a very important phenomenon in the education world. A collaborative work 
environment appears to be the norm for every organisation (Decuyper, Dochy & Van den Bossche, 
2010) in which education is often seen as an important context for students to acquire collaborative 
skills before they enter the workforce. 

In education, teacher collaboration plays an important role in transforming the students and towards 
working together as a team (Coke, 2005). The scholar has further added that they can only teach 
collaborative skills when they "practise what they teach". Furthermore, to be more innovative and 
student-centred, collaborative learning methods between teachers are severely needed (Dochy, Segers, 
Van den Bossche, & Gijbels, 2003; Lunenberg., Et al., 2007; Slavit, Kennedy, Lean, Nelson & Deuel, 
2011). As a result of the  Teaching and Learning (TALIS) 2013 report as stated by Barrera-Pedemonte 
(2016), teachers involved in collaboration reported using more innovative pedagogical methods and 
showing higher job satisfaction and self-efficacy. In high-performing countries in education such as 
Finland, the level of teacher collaboration is very high with excellent results. Therefore, Malaysia's 
concept of education based on high-level thinking and making Finland as an example renders teacher 
collaboration is crucial towards producing a competent teacher. 

 

Information and Communications Technology (ICT) Skill 

ICT is a very important component of teacher skills. With the current growth of the education world, a 
competent teacher needs to become proficient in ICT as the current field of teaching work requires them 
to apply for ICT in the teaching and learning process. Many previous studies have been conducted to 
assess the level of competency and commitment of teachers towards implementing technology in 
teaching, such as one conducted by Shin and Lwin (2017). The findings of the aforementioned study 
show that the efficiency and commitment of teachers to implement ICT in teaching and learning in 
schools remains low and medium. Most studies have focused on the use of computer technology in 
teaching and learning without requiring them to perform school management tasks, which are also 
important for teachers (Raman & Shariff, 2018).  

ICT is widely used in the Business Studies Subject but it is more likely to supplement rather than replace 
the traditional approaches to teaching and learning. Changes have proven the nature of electronic 
resource delivery for student learning, including online access to libraries and information sources, as 
well as other data stored in electronic formats as provided by textbook publishers and learning materials 
provided by external organisations, such as government departments and international agencies 
(Reynoldson & Vibert, 2006; Thannimalai & Raman). Similarly, the teachers also need to complete 
their assignments using ICT. In the teaching and learning process, they should connect with the students 
through effective communication not only in the classroom but also outside of the classroom using ICT 
applications and authorised devices. The use of various technology resources such as VLE Frog, M-
Learning, the use of QR Code, and many more can thus further assist students' development. 
Additionally, the teachers also need to be proficient and skilled in applying all the technology resources 
for teaching in order to succeed. 

 

Soft Skills 

Soft skills are among the most important skills that a teacher needs, where it constitutes a new concept 
implemented by the Ministry of Education (MOE) in line with 21st-century learning. Therefore, the 
teachers are a key factor in managing the learning process towards designing the content and activities 
that suit the needs of students, as well as practising thinking and management skills. Moreover, they 
should be the transformational leaders to tap into the right knowledge, understanding, beliefs, and 
attitudes towards students, which is a process of teacher learning called paradigm change for students. 
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The development of teacher competence in the area of soft skills is an important factor in enhancing the 
teaching profession (Crosbie, 2005). Accordingly, teacher competencies in the components of soft skills 
include ethical, moral, knowledge-based, interpersonal, and responsibility skills, which are very 
important so that they can fulfil their responsibilities according to the guidelines and humanities both. 

 

Discussions 

In line with the transformation of education, teachers need to have the required skills to make the 
teaching and learning process more relatable and consistently try to upgrade themselves in order to gain 
valuable skills and sustain in this field. The skills that a teacher possesses through their knowledge and 
experience as a teacher are further important factors in student's learning, especially in the Business 
Studies Subject. The challenging environment and changes adopted according to the IR 4.0 required 
sustained and robust business environment in order to adapt to today’s changes.  Students need 
knowledge that can match with the evolution that either can make us swim together or sank to the core 
if they are not prepared (Kolandan, 2019). Accordingly, the findings of this study supported the views 
expressed by McEwen (1994) regarding the need for Business Studies teachers to apply thinking skills 
in undertaking problem-solving in business. As one’s knowledge of the business field may be 
inadequate, so is their skills, which need to be taught by an experienced teacher regarding the intricacies 
of the business world (Snyder & Snyder, 2008). Future researchers may thus focus on the role of the 
Business Studies teachers towards the nation’s industrial progress, as well as finding out the factors 
contributing towards teacher’s learning. 

 

Conclusion  

It can be concluded that the quality of teachers varies from person to person due to different personal 
qualities. Therefore, teachers should constantly improve their level of students’ achievement, which is 
very important as the current situation require teachers to master their skills and contribute more to the 
development of the nation. Similarly, the education field is in dire need of effective teachers as an 
effective teaching is only the result of effective teachers. 
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